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Abstract 
Microteaching is an essential component in preparing prospective 
teachers, yet its implementation in several Islamic Higher 
Education still faces various structural and pedagogical challenges. 
This study aims to analyze current microteaching practices and 
identify the factors that influence students’ readiness in carrying 
out teaching practices. The research employed a qualitative 
method with a multi–case study approach. Data were collected 
through observations, interviews with lecturers and program 
chairs, and student questionnaires. The results show that 
microteaching classes were conducted without the support of a 
properly functioning laboratory, limiting students’ opportunities 
for systematic practice. The learning process remained dominated 
by lectures, with minimal pre-class assignments and reflection 
activities. Students exhibited low levels of engagement and weak 
self-directed learning skills, particularly in the areas of initiative, 
self-management, and self-evaluation. Interview data further 
revealed that students were still highly dependent on lecturer 
guidance, while partner schools reported a lack of student 
readiness during teaching practice. These findings indicate a 
discrepancy between curriculum requirements and students’ actual 
competencies. The study concludes that it is necessary to develop 
a microteaching model that integrates the principles of self-
directed learning, expands opportunities for structured practice, 
and provides adequate learning facilities to enhance students’ 
teaching readiness in accordance with global professional 
standards. 

 

INTRODUCTION 

Microteaching is an important component in teacher education because it 
provides students with the opportunity to practice teaching skills on a limited scale 
(Enama, 2021; Gocer, 2016; Sukmawati, 2019). Through this activity, students can 
train their ability to manage classrooms, deliver material, and receive feedback that 
helps improve their pedagogical skills. In the context of Islamic religious teacher 
education, microteaching functions not only as a technical exercise but also as a 
space for internalizing values that support the development of professional and 
character-driven educators (Curry, 2019; Jyrkiäinen et al., 2021).  

The development of higher education requires students to have more 
independent learning abilities (Gurbutt & Gurbutt, 2015; Kridiotis & Van Wyk, 2019; 
Rukhsora, 2019). Self-directed learning has become an important aspect in preparing 
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prospective teachers who are able to design, implement, and evaluate learning in a 
reflective manner (Abu et al., 2022; Lee et al., 2014). However, in practice, some 
students still rely heavily on lecturers’ directions or technical guidance without 
exploring learning strategies more deeply. This condition indicates the need for 
empirical studies on how self-directed learning is formed within the microteaching 
process. 

At the same time, students’ ability to manage the learning process is often 
influenced by their readiness, their understanding of the objectives of microteaching, 
and their awareness to carry out self-evaluation (Haerudin & Noor, 2022; Ichsan, 
2016). This stage of self-evaluation is important because through reflection, students 
can identify their strengths and weaknesses in teaching. Such a process aligns with 
the goals of teacher education, which aims to develop educators who possess 
pedagogical sensitivity and are able to determine their next steps for self-
development (Donnelly & Fitzmaurice, 2011). 

In Islamic higher education institutions, the implementation of microteaching 
is also influenced by institutional context, curriculum, and the accompanying 
religious values (Gurbutt & Gurbutt, 2015; Ma`arif et al., 2022). The integration of 
technical, pedagogical, and Islamic values becomes a characteristic that distinguishes 
it from teacher education programs in general. Within this context, it is relevant to 
examine how students develop teaching readiness, self-directed learning, and 
reflective abilities in micro learning situations (Rahmadi & Hamdan, 2023; Ramang, 
2023). 

A literature mapping conducted using VOSviewer shows that research on 
microteaching generally discusses themes related to teaching skills, learning 
motivation, and student self-assessment. However, the connection between 
microteaching, self-directed learning, value internalization, and the context of Islamic 
higher education has not yet appeared strongly in the literature map. These findings 
indicate an area of research that remains underexplored, making it important to 
present studies that focus more specifically on the context of Islamic higher 
education. 

 
Fig 1. VOSviewer analysis results 

The limitations of previous studies provide an opportunity to understand how 
microteaching functions not only as a means of practicing teaching skills but also as a 
process of shaping the academic and professional character of prospective teachers 
(Arsal, 2015; Ledger & Fischetti, 2020). Based on this, the present study attempts to 
describe how students experience the microteaching process, the challenges they 
encounter, and the extent to which they develop self-directed learning and self-
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reflection during the course. 
With this framework, the study seeks to provide a more comprehensive 

empirical description of the implementation of microteaching in Islamic higher 
education. Its main focus is to examine the relationship between students’ 
experiences in microteaching, their level of self-directed learning, and their readiness 
as prospective educators. This study is expected to contribute to the development of 
curriculum and instructional practices for teacher candidates, particularly in aspects 
related to value formation and professional competence. 
 
METHODS 

This study employed a qualitative method with a multi–case study approach 
(Bass et al., 2018; Fletcher et al., 2015; Uiboleht et al., 2016, 2018). This approach 
was selected to gain an in-depth understanding of the implementation of 
microteaching and the factors that influence students’ teaching readiness in Islamic 
Higher Education. Data were collected through observations and in-depth 
interviews. The data sources were selected using purposive sampling with the 
following criteria: i) directly involved in the microteaching process; ii) knowledgeable 
about the dynamics of learning; iii) willing to provide information; and iv) possessing 
relevant experience (Engkizar et al., 2023; Engkizar et al., 2022). 

Observations were conducted over several microteaching sessions to identify 
patterns of instructional implementation, the use of facilities, lecturer–student 
interactions, and the level of student engagement. In addition to observations, 
interviews were conducted with six microteaching lecturers and one head of the 
study program. The interviews focused on teaching strategies, student readiness, 
implementation challenges, and feedback from partner schools regarding students’ 
teaching practice. All interviews were recorded and transcribed verbatim. All data 
were analyzed using Miles and Huberman’s thematic analysis (Akalibey et al., 2023). 

   
RESULT AND DISCUSSION  

The analysis of microteaching implementation at Islamic Higher Education 
indicates several systemic challenges that affect students’ teaching readiness. 
Observations showed that microteaching sessions were conducted in regular 
classrooms instead of the designated microteaching laboratory, as the laboratory was 
not functioning during the observation period. The lack of adequate facilities limited 
opportunities for structured practice and reduced the realism of teaching simulations. 
In several sessions, the number of students reached 30–40, which significantly 
reduced opportunities for teaching practice. Only a small number of students were 
able to practice, while others participated mainly as passive observers. 

The learning process was still dominated by one-way lectures, and lecturers 
rarely assigned pre-class tasks such as lesson plans, reading summaries, or concept 
maps. One lecturer stated, “We usually explain the material directly because time is limited. 
Only a few students can practice in each session.” This reliance on lectures reduced 
opportunities for reflection, independent preparation, and feedback-based 
improvement. The observations also identified several technical issues, such as delays 
in setting up projectors and inconsistent instructional flow, which further reduced 
practice time. 

Students demonstrated low levels of engagement and initiative. Most did not 
bring microteaching reference books, seldom took notes, and rarely participated in 
discussions. Some appeared unfocused, checked their phones, or looked tired, 
especially during afternoon sessions. These findings align with the questionnaire 
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results, which indicate low levels of self-directed learning in three main areas: 
learning initiative, self-management, and self-evaluation (Arsal, 2015; Asril et al., 
2018; Tangkin, 2022). A total of 68% of students reported that they “rarely” or 
“never” practiced microteaching independently outside class hours, while 72% stated 
that they “did not routinely review lecture material” after class. Most students also 
reported low confidence in their teaching abilities (Noh et al., 2014; Trail, 2022). 

Interviews with lecturers further supported these findings. One lecturer noted, 
“Many students depend heavily on what is provided in class. They rarely prepare a 
teaching scenario unless instructed.” Another added, “When asked to perform a brief 
simulation, they often say they are not ready or have not prepared anything.” This reflects a 
strong dependence on lecturer guidance. 

The head of the study program also mentioned that partner schools reported 
limited readiness among students during their teaching practicum. He explained, 
“Some schools noted that our students were not fully prepared when teaching. They need stronger 
microteaching experience before entering real classrooms.” This institutional feedback confirms 
that current microteaching practices have not fully achieved the expected 
competencies. 

Overall, findings from the observations, questionnaires, and interviews indicate 
that the implementation of microteaching is not yet supported by adequate facilities, 
systematic practice opportunities, or strong emphasis on independent learning 
behaviors (Altan et al., 2019; Perry et al., 2023). These factors contribute to students’ 
low readiness for teaching practicum in schools. The findings show that the current 
microteaching model has not been effective in helping students develop the basic 
competencies needed for teaching readiness. Limited practice opportunities and the 
non-functioning microteaching laboratory weaken the experiential aspect that is 
central to pedagogical learning. Based on adult learning and andragogical principles 
(e.g., Knowles), self-directed learning and student initiative are essential for skills 
development (Charungkaittikul & Henschke, 2018; Egizii, 2015; Loeng, 2020). 
However, students’ passive behavior, lack of preparation, and weak self-evaluation 
indicate that these principles have not been well integrated into the learning 
environment. 

The dominance of lecture-based teaching strengthens students’ dependence on 
lecturers and reduces opportunities for active learning, even though microteaching 
inherently requires practice, engagement, and continuous feedback. Previous studies 
Din et al (2016); Morris (2019); Robinson & Persky (2020) also emphasize that 
learning environments that do not support self-directed learning tend to produce 
students who are less confident and less adaptive to real classroom situations. In this 
study, the absence of pre-class assignments and systematic reflection activities 
impeded the development of students’ self-regulation and metacognitive awareness 
(Geng et al., 2019; Morris, 2019; Van Woezik et al., 2019). 

Feedback from partner schools further highlights the gap between curriculum 
expectations and students’ actual competencies. Reports of hesitation or 
unpreparedness during teaching practicum suggest that the microteaching course has 
not sufficiently bridged the gap between theory and field requirements. This finding 
aligns with international literature, which stresses that microteaching is effective 
when conducted intensively, repeatedly, and accompanied by constructive feedback. 

Another important aspect is the role of learning facilities. The non-functioning 
microteaching laboratory represents a structural barrier that reduces the quality of 
teaching simulations. Facilities that allow video recording, peer assessment, and 
repeated practice are recognized in global research as essential for enhancing 
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reflective teaching skills (Gurbutt & Gurbutt, 2015; Ramang, 2023). Without such 
facilities, teaching simulations become less structured, less authentic, and less 
effective. 

Overall, the findings suggest the need to redesign the microteaching model by 
integrating self-directed learning principles, expanding structured practice 
opportunities, strengthening feedback and reflection cycles, and ensuring the 
availability of a fully functional laboratory. An improved model is expected to align 
with global standards in teacher education and better support students’ professional 
readiness for teaching practice. 
 
CONCLUSION 

This study indicates that the implementation of microteaching in Islamic 
Higher Education has not been effective in developing students’ teaching readiness. 
Limitations in laboratory facilities, disproportionate class sizes, and limited 
opportunities for practice have prevented students from gaining sufficient teaching 
experience. The dominance of lecture-based methods and the low level of self-
directed learning further widen the gap between curriculum expectations and 
students’ actual competencies. Therefore, a more structured and practice-oriented 
redesign of microteaching, supported by adequate facilities, is needed to enhance the 
professional readiness of prospective teachers. 
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